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Ivey Center for the Cultural Approach to History

Lesson Plan Template

	Lesson Name

	Write a song about the US Civil Rights movement using a known, contemporary melody.  


	Author(s)

	Miriam Porter, Martin Salazar and Colin Morgan

This lesson plan scribed by Colin Morgan, hence UK spelling !


	Grades

	Subject
	Topic

	9-11
	Social Studies, Music and English Literature
	Civil Rights


	Overview/Summary:

	Students change the words of a song they know to tell the story of key Civil Rights movement,  personalities or events using the cultural approach to theme the verses. 


	Unit Name
	Estimated Time Needed for Lesson

	US Civil Rights awareness
	60 mins


	State/Common Core Standard, Grade Level & Description

	Standard Number
	
	Detailed description of each standard.

	Common Core Standards 9th Grade
	
	ELAGSE9-10RI9 Analyze seminal U.S. documents of historical and literary significance (e.g. King’s “Letter from Birmingham Jail,” …), including how they address related themes and concepts.  



	Other Georgia State Standards

 - Social Studies
	
	SSUSH22 The student will identify dimensions of the Civil Rights Movement, 1945-1970. 

d. Describe the significance of Martin Luther King, Jr’s Letter from a Birmingham Jail and his I Have a Dream Speech. 

e. Describe the causes and consequences of the Civil Rights Act of 1964 and the Voting Rights Act of 1965.



	- Music 
	
	MHSBC.5 - Composing and arranging music within specified guidelines 

b. Explore musical possibilities by making creative decisions. 

MHSBC.8 - Understanding relationships between music, the other arts, and disciplines outside the arts 

a.Demonstrate an awareness of the collaborative nature of the choral art.



	NCSS Theme
	Description

	Theme Number
	Detailed description of each NCSS theme

	I. Culture
	The study of culture prepares students to answer questions such as:What are the common 

characteristics of different cultures? How do belief systems,such as religion or political ideals,influence 

other parts of the culture? How does the culture change to accommodate different ideas and beliefs? 

What does language tell us about the culture? In schools,this theme typically appears in units and 

courses dealing with geography,history,sociology,and anthropology,as well as multicultural topics 

across the curriculum.

	II.

Time, continuity and change
	Human beings seek to understand their historical roots and to locate 

themselves in time.Knowing how to read and reconstruct the past allows one to develop a historical 
perspective and to answer questions such as:Who am I? What happened in the past? How am I 
connected to those in the past? How has the world changed and how might it change in the future? 

Why does our personal sense of relatedness to the past change? This theme typically appears in courses 

in history and others that draw upon historical knowledge and habits. 



	III.

People,Places,and Environments
	.The study of people,places,and human-environment interactions 

assists students as they create their spatial views and geographic perspectives of the world beyond their 

personal locations.Students need the knowledge,skills,and understanding to answer questions such as: 

Where are things located? Why are they located where they are? What do we mean by “region”? How 

do landforms change? What implications do these changes have for people? In schools,this theme 
typically appears in units and courses dealing with area studies and geography. 



	IV. Individual Development and Identity
	Personal identity is shaped by one’s culture,by groups,and by 

institutional influences.Students should consider such questions as:How do people learn? Why do people 

behave as they do? What influences how people learn,perceive,and grow? How do people meet their 

basic needs in a variety of contexts? How do individuals develop from youth to adulthood? In schools, 

this theme typically appears in units and courses dealing with psychology and anthropology. 



	V. Individuals,Groups,and Institutions
	Institutions such as schools,churches,families,government agencies, 

and the courts play an integral role in people’s lives.It is important that students learn how institutions 

are formed,what controls and influences them,how they influence individuals and culture,and how they 

are maintained or changed.Students may address questions such as:What is the role of institutions in 

this and other societies? How am I influenced by institutions? How do institutions change? What is my 

role in institutional change? In schools this theme typically appears in units and courses dealing with 

sociology,anthropology,psychology,political science,and history. 



	. VI.

.Power,authority,and Governance. 

	Understanding the historical development of structures of power, 

authority,and governance and their evolving functions in contemporary U.S.society and other parts of 

the world is essential for developing civic competence.In exploring this theme,students confront questions 

such as:What is power? What forms does it take? Who holds it? How is it gained,used,and justified? 

What is legitimate authority? How are governments created,structured,maintained,and changed? How 

can individual rights be protected within the context of majority rule? In schools,this theme typically 

appears in units and courses dealing with government,politics,political science,history,law,and other 

social sciences.


	The Cultural Approach Category
	Description

	Category
	Detailed description of each Category that is a focus of this lesson.

	Political
	African Americans did not have the same individual civil rights as whites.  There were differences within the African American (and non-white) community about how political change should be achieved, represented by Dr Martin Luther King Jr and Malcolm X’s views and approaches.  

	Intellectual
	Whites, especially in the South believed African Americans should be segregated and have a lower status than whites.  Civil Rights movement believed non-whites should have equal rights as equal human beings as recognized by the emancipation declaration, 1863.

	Economic
	Non-whites did not have the same job opportunities as whites, particularly in the South. Economic power was used by Dr MLK Jr and the NAACP during the Montgomery bus boycott, to bring political change. 

	Social
	African American communities felt under siege. There were differences within the African American community about the methods to achieve change.  Family members were killed and injured by the authorities, for example in Alabama. 

	Aesthetic
	Music artists wrote songs inspired by the Civil Rights movement, for example Peter Tosh’s ‘Go tell it on the mountain’ (1970) and Bob Dylan’s ‘Times they are A-Changin’ (1964)

	Religious
	Faith and religious beliefs were a significant and recognized motivation for Dr King and Malcolm X. The Civil Rights movement drew heavily on the biblical parallel between the plight of the children of Israel and the African Americans ‘marching’ to a better life, free from persecution. 


	Lesson Planning and Analysis: 

	Objectives / Outcomes:

All students will be able to:
	How will this be checked?
	In addition some students will be able to:
	How will this be checked?

	Re-write the words of a song to  be about the Civil Rights movement.
	Orally by peer assessment and tutor review of each song performed. 
	Conduct a critical analysis of key events, personalities or policies surrounding the Civil Rights movement. 
	Orally by peer assessment and tutor review of the song performed.

	Limit the theme of each verse to be about one (or more) categories of the CAH 
	Orally by peer assessment.  
	Either write many verses on one category of the CAH, or 

Include a verse or verses on all categories of the CAH
	Orally by peer assessment and tutor review of the song performed.

	Known group profile – note how you intend to meet individuals’ needs e.g. Identify those with learning difficulties, any known behavioral issues, additional work to challenge more able learners and issues relating to Equality and Diversity.
This will determined by the profile of the student group being taught.


	Handouts/Materials/Textbook Pages/Web Links

	List all of the materials in the lesson.  List pages in textbooks and online links.

	All Grade Levels:

·   Letter from a Birmingham Jail by Dr Martin Luther King Jr accessed from http://okra.stanford.edu/transcriptoin/document_images/undecided/630416-019.pdf
·   Poem: Ballad of Birmingham by Dudley Randall accessed from www.poetryfoundation.org/poem/175900‎
·   I Have a Dream ‘ speech by Dr Martin Luther King accessed from www.americanrhetoric.com/speeches/mlkihaveadream.htm‎
· Dr Martin Luther King Jr organizing a bus boycott, courtesy of http://kinginstitute.stanford.edu/king-papers/
· Dr Martin Luther King Jr letter of resignation from the Dexter Avenue Baptist Church, courtesy of http://kinginstitute.stanford.edu/king-papers/
· Letter from Malcolm X to Dr Martin Luther King Jr accessed  from http://kingencyclopedia.stanford.edu/encyclopedia/documentsentry/letter_from_king_to_malcolm_x/
· Malcolm X’s Ballot or the Bullet speech, Cleveland, Ohio, April 3, 1964 accessed from www.americanrhetoric.com/top100speechesall.html‎ .


	Additional Sources:

· Powerpoint slideshow ‘Civil rights create a song lyric.pptx” dated 19 June 2015, created by Colin Morgan with input from Miriam Porter. 

·   Montage of US 1950’s and 1960’s contemporary media phototgraphs on civil rights events, compiled by Martin Salazar, ‘civil rights slide show.m4v dated 19 June 2015.

· Sound track ‘Go tell it on the Mountain’ by Peter Tosh, 1970 played over the photo montage, above.



	Image
	Description
	Citation 
	URL

	Images used in this lesson are not essential resources.  However, a selection of contemporary media images from the 1950s and 1960s can be shown as a slideshow, set to the music of a song, inspired by the Civil Rights movement.  See the slideshow compiled by Martin Salazar, associated with this lesson plan. 


	Guiding Questions

	What should students know or understand at the completion of the unit or lesson?

	All Grade Levels:

· What were the key events, personalities, ideals and events in the Civil Rights movement in the 1950s and 60s?
· How to create a new song on a different theme, using the tune of a song they know.
· How could the Civil Rights movement have been more successful? 

	Additional Questions:

· Did the Civil Rights movement in the 1950’s and 1960’s achieve significant change? Or was it no big deal?


	Indicators of Achievement

	List all of the important indicators of achievement (important people, places, and events) and vocabulary that students will need to know at the conclusion of the lesson.

	1.Write 2 or more new verses to a song melody selected by the students, on Civil Rights movement.

2.Verses in the song will tell the story of key events, personalities or issues in the Civil Rights movement. The main theme for each verse should be on one of the categories in the Cultural Approach, eg political, economic, social, aesthetic, etc.
3.More able students will write lyrics that will be critical about events or people in the Civil Rights struggle or take the perspective of a figure closely associated with the Civil Rights movement.  For example: 

Song tune: Pussycat Dolls, ‘ Don’t Cha’ (Don’t cha wish your girlfriend was hot like me?)

New lyric: (to the tune in the chorus)  Don’t cha wish Luther-King had used a bomb?  ‘Stead of marchin from Selma and singin’ songs, don’t cha?


	Assessment Strategies

	Describe the assessments that will be used during the unit.

	Have the student groups assess the success of each group in turn. Have the groups consider each song and ask: What Went Well (WWW)?  And Event Better If  (EBI). WWW – make positive points about he new lyric.  Ask those that wrote the song to assess EBI – ie suggest ways in which the song could be improved. Groups can award a score out of 10 for each of the 3 questions below.

1.Is each verse concentrate on just one main theme from the Cultural Approach?

2. Does the verse tell the story of the Civil Rights movement, an event or events, personalities or  theme?

3. Does the verse critically assess an event person or theme of the Civil Rights movement?

You may want to produce a marking sheet for group to use to assess the performance of each group.  Groups can award a score out of 10 for each of the 3 questions above.  Groups may not award marks for their own performance. 


	Sparking Strategy/Warm-Up       USE THE POWERPOINT provided.

	Sparking Strategy (Lesson introduction)

	Q1. What’s your favourite song?   

Ask some students to share their ideas on their favourite song.  

What are the words of your favourite song about?  Again, ask students to share their ideas.

We shall return to your favourrite song later. 


	Lesson Procedures

	In a numerical list provide a step by step outline of the lesson.  Include questions you will ask the students and material you will use.  USE THE POWERPOINT and PHOTO MONTAGE 

	Outline (Steps also clarified in Guide Sheet)

	1. Q.Did the Civil Rights movement achieve significant change?   

Ask students to respond.  How far do they agree with this statement?  Challenge students … do they have an opinion  on Civil Rights, key people and the events?

2.  Q. What’s your main impression or what grabs you most about the Civil Rights movement, people or events?   Discuss in small groups – 5 mins.  Students write down key points or ideas fro their discussion.  Visit each or some small groups, to encourage and prompt them.
Organize key events of aspects of the Civil Rights movement into the categories of the cultural approach.  Eg Intellectual category… Q What were the main ideas that Civil Rights activists were motivated by?  Record these main ideas in a visible way, eg on large sheets of paper. 

3.  Statement:  music is important in our culture.  It can reflect what is important to people; the moods and views of a generation, and more.  People write songs about what matters to them. We all like music. 
4. Listen to this song.  Listen carefully to the words.   ‘Go tell it on the mountain’ by Peter Tosh and the Wallers, 1970.   What did Peter Tosh do to the words?  (If students don’t realise that the words have been changed, then ask questions to bring this realization, eg do you think this is the original song, etc? What might be different about the song you’ve heard?) Song-writers can change the words of songs.  So, that’s what you’re going to do.  
5.  In small groups, to a song that you agree on, write new words for the song.  Make each verse about one category of the Cultural Approach to History.  Allocate a main category from the cultural approach to each group.  Refer to the main points gathered (see Q2 above).  Visit each group to encourage and check they are on the right track.  Check that all students are on task.
6. Invite groups to share their song.  Students could read their song or perform them.   Have the other groups assess each performance. Ask What Went Well?  Did the group make verses about a distinct category of the cultural approach?  Did they tell the story of the Civil Rights movement?  Were they critical of events and/or people?  Did they use literary devices or tools?



	Differentiation

	Think about students’ skill levels, intelligences, and learning styles.

	 More able students can:

     Write more verses for their song

     Write about more than one category of the Cultural Approach

     Create a completely new melody, and lyric

     Take a perspective (eg of a policeman or Civil Rights marcher) in writing a lyric

     Be more critical in their evaluation of events and people connected to the Civil Rights    movement and its opponents.

     Evaluate (in the song) the success of the Civil Rights movement

Less able students can:

     (Break the task into steps, for them.)  

     Be asked to write phrases or ideas first that can be turned into a song lyric.

     Be provided with the original lyrics to the song they chose, to help them compose their own,  copying the original composition.

      Permit words that don’t rhyme in their composition.


	Summarizing Strategies/Synthesizing Activity

	The strategies to allow students to summarize what they learned in the lesson.

	Students share /perform  their songs in turn.  

After each, ask the class What Went Well?  (WWW?)  Then ask .EBI (Even Better If) ie what could have been done better? 

Ask: what did you learn in today’s lesson?

Conclude by praising and encouraging them for creative ideas and extent to which they applied themselves to the task. 


	Evaluation  (after the lesson has been devlivered)

	·  Ensure that students stay on task during the lyric writing time.  There is a danger some will drift.  Also, for less able students their likelihood of success is increased if they have some themes or ideas on which to develop their lyrics, even better that they have written out previously a narrative or theme  on Civil Rights issues, or completed a piece of creative writing from a particular perspective eg from a sympathetic policeman; mother of a young marcher; or from the President’s perspective.
·   Beware that in mixed ability groups that more able students do all the work.  Assign the less able students specific tasks eg to watch that they write about particular CAH category.   

· You might gather more able students into the same group or groups and challenge them to write more verses, on different CAH categories.



	Citations (as needed)
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